https://socialsciences.az/ ISSN: 2710-0820

AZORBAYCAN MILLI ELMLOR AKADEMIYASI

SOSIAL ELMLOR

HALMOHAJBHASI AKAJIEMUSI HAYK ABEPBAMUKAHA

OBIIECTBEHHBIE HAYKHA

AZERBAIJAN NATIONAL ACADEMY OF SCIENCES

SOCIAL SCIENCES

No 1

BAKI - “ELM” - 2026



“Sosial elmlar” jurnal Azarbaycan Respublikasinin 9dliyys Nazirliyi Matbu nasrlorin
reyestri vo Azarbaycan Respublikasinin Prezidenti yaninda Ali Attestasiya Komissiyasi
Rayasat Heyatinin garar ilo “Azarbaycan Respublikasinda dissertasiyalarin asas naticalorinin
darc olunmasi tovsiya edilon elmi nasrlorin siyahis1” na daxil edilmisdir.

BAS REDAKTOR:
Norgiz AXUNDOVA, akademik

BAS REDAKTORUN MUAVINi:
Yaqub MAHMUDOYV, akademik

MOSUL KATIB:
Lamiys QAFAR-ZADO, tarix {izro falsofo doktoru, dosent

REDAKSIYA HEYOTININ UZVLORI:
Ismayil Haciyev (akademik), Nailo Voalixanl (akademik), Gévhor Baxsoliyeva (akademik), Sahin Mustafa-
yev (akademik), Musa Qasimli (AMEA-nin miixbir iizvii), Koniill Biinyadzado (AMEA-nin miixbir {izvii),
ITham Mommaoadzada (falsofo elmlori doktoru), Nazim Imanov (igtisad elmlori doktoru), Ayton Mustafazado
(hiiquq elmlari doktoru), Moryom Seyidboyli (tarix elmlori doktoru), Nocof Miiseyibli (tarix elmlori
doktoru), Ayxan Riistomzads (hiiquq elmlori doktoru), Oliaga Mammadli (antropologiya elmlari doktoru).

REDAKSIYA HEYOTININ XARICI UZVLORI:
Selma Yel (doktor, professor, Tiirkiys), Togrul Ismayil (doktor, professor, Tiirkiys), iqor Turitsin (doktor,
professor, Rusiya Federasiyasi), Hakim Elnazarov (doktor, Boyiik Britaniya), Djozgil Kim (professor,
Conubi Koreya), Jozef Tymanovski (doktor, professor, Polsa), Pavel Stavarz (doktor, Polsa), Meruyert
Abuseitova (doktor, professor, Qazaxistan).

REDAKSIYANIN UNVANI:
AZ1001, Azorbaycan Respublikasi, Baki soh., Istiglaliyyet kiic., 30
Tel.: (+99412) 4925180; mob.: (+99455) 5581080
E-mail: socialsciences.anas@gmail.com
Website: https://socialsciences.az/


mailto:socialsciences.anas@gmail.com
https://socialsciences.az/

I'JIABHBIHN PEJJAKTOP:
Hapruz AXYHIOBA, akagemux

3AMECTUTEJD I''TABHOI'O PEJAKTOPA:
Aryo MAXMY 10B, akagemuk

OTBETCTBEHHbBI CEKPETAPb:
Jlamust KA®AP-3AIE, noktop ¢unocoduu mo uCTopuu, JOLUCHT

YJIEHBI PEJAKIIMOHHOMN KOJJIETUH:
Hcemann TamxueB (akagemuk), Hanna Benuxanner (akagemuk), I'oBxap baxmanuesa (akamemuk), laxun
MycradaeB (akamemnk), Myca ['aceimibl (uneH-koppecrionneHT HAHA), Kénynp bynpsanzame (wien-
koppecniongenT HAHA), Nnexam Mamenzane (moxtop ¢unocodcknx Hayk), Hazum HMmanoB (mokTop 3xo-
HOMHYECKUX HayK), AliteH Mycradasaje (I0KTop Iopuandeckux HaykK), Mapbsam Cenabeitin (JOKTOp UCTO-
pudecknx Hayk), Hamkad Mycenbnu (MOoKTOp MCTOpUYECKUX HayK), AiixaH Pycram3ane (IoxTop ropuande-
CKUX Hayk), Annara Mameiu (IOKTOp aHTPONOJIOIMYECKUX HAYK).

WHOCTPAHHBIE YWIEHBI PEJJAKIIMOHHOM KOJJIETUN:
Cenbma Mens (noxrop, npodeccop, Typrus), Torpyn Memann (zoktop, mpodeccop, Typuus), Urops Typu-
uplH (gokTop, mpodeccop, Poccmiickas ®Penepanust), Xakum DiabHa3apoB (IokTop, BenmkoOpuraHus),
xosrmn Kum (npodeccop, FOxnast Kopes), XKozed Tymanoscku (okrop, mpodeccop, [ombia), [Tasen
Crasap3 (noxtop, Ilonbmia), Mepyept AbycenTtoBa (IokTop, npodeccop, Kazaxcran).

AJIPEC PEJAKLIUU:
AZ1001, Azepbaitmxanckas Pecrybnuka, r. baky, yn. Mcturnanwmiiiat, 30
Ten.: (+99412) 4925180; M00.: (+99455) 5581080
E-mail: socialsciences.anas@gmail.com
Website: https://socialsciences.az/


mailto:socialsciences.anas@gmail.com
https://socialsciences.az/

EDITOR-IN-CHIEF:
Nargiz AKHUNDOVA, Academician

DEPUTY EDITOR-IN-CHIEF:
Yagub MAHMUDOYV, Academician

EXECUTIVE SECRETARY:
Lamiya GAFAR-ZADA, Doctor of Philosophy in History, Associate Professor

EDITORIAL BOARD MEMBERS:
Ismayil Hajiyev (Academician), Naila Velikhanli (Academician), Govhar Bakhshaliyeva (Academician),
Shanin Mustafayev (Academician), Musa Gasimli (Corresponding member of ANAS), Konul Bunyadzada
(Corresponding member of AN- AS), [lham Mammadzada (Doctor of Philosofical Sciences), Nazim Imanov
(Doctor of Economic Sciences), Ayten Mustafazada (Doctor of Juridical Sciences), Maryam Seyidbayli
(Doctor of Historical Sciences), Najaf Museyibli (Doctor of Historical Sciences), Aykhan Rustamzada (Doc-
tor of Juridical Sciences), Aliagha Mammadli (Doctor of Anthropological Sciences).

FOREIGN MEMBERS OF EDITORIAL BOARD:
Selma Yel (doctor, professor, Turkey), Toghrul Ismayil (doctor, professor, Turkey), Igor Turitsyn (doctor,
professor, Russian Federation), Hakim Elnazarov (doctor, Great Britain), Djozgil Kim (professor, South
Korea), Jozef Tymanowski (doctor, professor, Poland), Pawel Stawarz (doctor, Poland), Meruert Abuseitova
(doctor, professor, Kazakhstan).

EDITORIAL ADDRESS:

AZ1001, Azerbaijan Republic, Baku, 30 Istiglaliyyat St.
Phone: (+99412) 4925180; mob.: (+99455) 5581080
Email address: socialsciences.anas@gmail.com
Website: https://socialsciences.az/


mailto:socialsciences.anas@gmail.com
https://socialsciences.az/

MUNDORICAT

BAS MOQALD
ISMAYIL HACIYEV. PREZIDENT ILHAM OLIiYEV VO AZORBAYCAN RESPUBLIKASININ ORAZI
BUTOVLUYUNUN TOMIN EDILMOST ...ttt eeeeee et et eeseeeeee e ene s ses et et eteseseseseneeeeeesesstsessssenenas 11

TARIX vo ETNOLOGIiYA
AIDO BAGIROVA. 2003-cii IL MUHARIBOSINDON SONRA iRAQIN YENIDON QURULMA S SININ
BOZI ASPEKTLORING DATR ..ottt ettt 22
ALLAHVERDI OLIMIiRZOYEV. QORBI AZORBAYCANIN QODIM ETNO-TOPONIMLORININ
ON ASIYA PARALELLORIND DATR ..ottt 33
FORIDO ALLAHVERDIYEVA. XOLIFO IBN XOYYAT OL-USFURININ “KiTAB ©T-TARIX”
OSORINDS AZORBAYCANA DAIR BOZI MOLUMATLAR ..ot eeeevene e 48
GUNEL TAGIZAD®. NiZAMLASDIRMA ARXITEKTURASI: MODERN, TOTALITARIZM VO
ETNIK DEPORTASIYALARIN MONTIQI (SOVET SOSIAL MUHONDISLIK TOCRUBOLORI
TIMSALINDA) ..ooiitieeeeeeeee ettt a ettt s sttt s e s e e s et et et e e e e s et et s s sasasaeses s s s sesenaens 54
XOZOR NOSIiBLi. HULAKU XANIN XARICI STYASOTIN® NESTROIAN KiLSOSININ TOSIRI ..................... 62
IBRAHIM QULIYEV. CARULLAH ZOMOSXSORININ “TOFSIRUL-KOSSAF” OSORINDO
OHLI-BEYTIN FOZILOTLORI HAQQINDA NOQL OLUNMUS HODISLOR VO ONLARIN

TODQIQ-TOHLILI ..ottt n e nen s 71
IKRAM AGASIYEV. QORBiI ZONGOZURUN ERMONISTAN SSR-0 VERILMOSi VO

AZORBAYCAN SSR ORAZILORIN® QARSI YENI ORAZi QOSDLORI PLANLARI (1920-1924)........cc.coo.c...... 89
MORYOM ORUCLU. MUASIR DUNYADA ETNIK AZLIQLAR MOSOLOSI VO PROBLEMLOR ................. 100
MUSORROF HOSONOVA. ANTIK DUNYADA HOKMDARLIQ TiTULLARI: “ALBANORUM REX”

VO “BASILEUS” IFADSLARI NUMUNBSINDD ......coooviiiiiiiiieeeeieieeeeeee ettt sasessese s 107
NAZIL® MOMMODOVA. MUASIR AZORBAYCAN TARIXSUNASLIGINDA ORTA 8SR ISLAM
MODONIYYOTININ MONBOLORININ OYRONILMBSING DAIR .......ooviivivieiiiieeeeeeeeeeeeeeee e, 118
NAZILO SOLTANOVA. SAMAXININ ORTA ©SR ALIMLORININ ELMI XIDMOTLORI .........cccccvcvvvvennn. 127
NORGIZ AXUNDOVA, AYDIN 9Li-ZADO. XILAFOTIN XARICILORLS MUCADILOSINDO
AZBORBAYCANA AID XUSUSLAR HAQQINDA ........ocooviiiieeeeeeeeteteeeeeteeetes et sese s esssase s sassesesnas 137

ORUC QULIYEV. ABBASQULU AGA BAKIXANOVUN MAARIFCILIK, TARIXSUNASLIQ
VO DIPLOMATIK FOALIYYOTI AZORBAYCAN TARIXINDO (SOXSI ARXIV

MATERIALLARI OSASINDA ...t se et s e e esenesaenanan 146
RAFIQ SOFOROV. XIX VO XX OSRIN 8VVOLLORINDS SIRVANIN TARIXi COGRAFIYASI:

SIYASI VO INZIBATI STRUKTURDA DOYISIKLIKLOR ......c.coouiiiiieieceeeeeeeeeeeeeeeeeeeee e 156
SOBNOM RUSTOMOVA. “1727-Ci IL TARIXLI ROVAN LiVASI MUFSSSOL TOHRIR DOFTORI”NO

GOR® IROVAN VILAYOTINDS KOND TOSORRUFATININ VOZIYYOT ..o, 177
SOLO MOMMODOVA. AZORBAYCANIN ISLAM AREALINA DAXIL OLMASI .........cocoiveiiieiiseeeeeeeenne 190
TAMILLA KORIMOVA-KOCAYEVA. 1926-CI iL BIRINCI UMUMITTIFAQ TURKOLOJI

QURULTAYI DOVLOT MILLI STYASOTI SISTEMINDO: NIYYSTLOR VO REALLASMA ....ooovieveeeec 197
TOFiQ MUSTAFAZAD®. QUBALI FOTOLI XANIN AZORBAYCANI BIRLOSDIRM®O SiYASOTI
(TARIXI-MUQAYISOLI TOHLIL) .....oooiiieceeeeeeeeeeeeeee e 216
YAROSLAYV PILIPCUK. MORKSZI ASIYA VO CIN TARIXINDS SATO TURKLORI ........cocovvveverrreernn. 235

ARXEOLOGIYA va ETNOQRAFiYA
OLIAGA MOMMODLI. SOVET VO POST-SOVET DOVRU AZORBAYCAN OHALISININ
HOYATINDA SOSIO-MODONI DOYISIKLIKLORIN BOZI LOKAL XUSUSIYYOTLORI HAQQINDA

(DASKOSON SOHORI MATERIALLART OSASINDA) .....covuivieieeeieeieeeeeeeeeee e 239

NOCOF MUSEYIBLI. AZORBAYCANIN ARXEOLOJi ABIDOLORI VO QODIM IRANLILAR

IMOSOLOST ...ttt ettt n e ee s ienaes 248

VOLI BAXSOLIYEV, ELMAR BAXSOLIYEV. UBEYD MODONIYYOTININ SIMALA

YAYILMASI ILO BAGLI YENT FAKTLAR ........ooivioiieieeieeeeeeeeeeeeeeeeeeee e 260
FOLSOFD va HUQUQ

ARZU 9SROF HACIYEVA. XIX SR AZORBAYCAN VO SORQ SIYASI-FOLSOFI

DUSUNCOSINDS DOVLOT VO SUVERENLIK ANLAYISLARININ TRANSFORMASIYASI ........cocovvvevnne. 273

HABIL QURBANOV. QANUNVERICILIK VO SUVERENLIK ARASINDA DIALEKTIK

IMUNASIBOT ...ttt e e e et s e s e e e e e s en s s eensnees 281

LEYLI QULIYEVA. AZORBAYCANIN ELMI VO TOHSIL TOROQQISININ YENI MORHOLOSI .................. 286



SiYASi ELMLOR
AYTOKIN ZEYNALOVA. QLOBAL TOHLUK®OSIZLIK XORITOSINDO

AZORBAYCANIN DOMINANT ROLU. ..ot sanen e sneen 292
FORID BOHRAMLI. RUSIYANIN UKRAYNAYA QARSI TOCAVUZUNUN AVROPA

ITTIFAQININ INKISAFINA TOSIRI ...ttt s e enene 299
HUMEYRO MUSTAFAYEVA. MUASIR MORHOLODO DEMOKRATIK TRANSFORMASIYA
PROBLEMLORI: TOCRUBO VO PERSPEKTIVLOR .......c.cooiiiiiieiieeeeeeeeeeeeeeee e s 304
KAMIL MIiRIYEV. ABS-IN ORTA SORQ SIYASOTININ ©ROB DUNYASINDA iCTIMAI-SiYASI
PROSESLORO TOSIRI ...t 310
YEGAN® BAXSIYEVA. CONUBI QAFQAZIN HIDRORESURSLARI YASIL ENERJININ

STRATEJT OHOMIY YOTI KIMI ... 321

DOVLOT iDAROCILIiYi
VAQIiF MOMMODOYV. COXOLCULU IDAROETM®O PERSPEKTIVINDON DOVLOT
XIDMOTLORININ EFFEKTIVLIY T ..o 327

PEDAQOGIKA
OMINO SOFORZADO. INGILIS DILINI XARICI DIiL KiMi OYRONON TOLOBOLORDO
MUSTBOQILLIYI VO OXU SURSTINI ARTIRMAQ UCUN GENIS OXUMA

PROQRAMLARINDAN ISTIFADD ..ottt ettt s e en s e eees 336
KiTABXANA iSi
SEVDA KORIMOVA. BIZNES, KITABXANA VO SUNI INTELLEKT: IMKANLAR VO
PERSPEKTIVLOR ..ottt aene e eneean 343
YUBILEYLOR
Cabi Bohramov. Azarbaycan vo diinya tarixinin todgiqins hasr olunmus
sorofli dmrii sohifalori: tarix elmlori doktoru, professor Irado Soid q1z1 Bagirova ........ccccveevveiieienienieieeee e 350

BEYNOLXALQ STANDARTLAR vo TOVSIYOLOR
Shirin Heidari, Thomas F. Babor, Paola De Castro, Sera Tort, Mirjam Curno. TODQIQATDA
CINS VO GENDER BORABORLIYI: SAGER QAYDALARININ ©8SASLANDIRILMASI VO
ISTIFADBSI UCUN TOVSIYOLOR / Torciimo miialliflori: Irads Hiiseynova, Sobuhi Qohromanov........................ 353



COJAEP)KAHUE

I''TABHAS CTATbBSA .
NCMAWI I'AIGKUEB. IIPE3NJIEHT WJIbXAM AJIMEB M OBECIIEYEHUE TEPPUTOPHAJIBHOU
HEJTOCTHOCTU ABEPBANJIUKAHCKOU PECITYBJIMKH ..ot 11

HUCTOPUS n OTHOJIOI'UA
ANJJA BATUPOBA. O HEKOTOPBIX ACIIEKTAX BOCCTAHOBJIEHN I NPAKA TIOCJIE

BOMHDBI 2003 TOJLA ..ot s e e e s e s e s e st es e s s eeee e s e e eeseseeses e see e eeneeseae 22
AJUTAXBEPJIM AJIMMHMP3AEB. O TIEPEJIHEA3UATCKUX [TAPAJUIEJISIX JIPEBHUX

STHOTOIIOHUMOB 3ATIAJTHOI'O ABEPBAMIIIKAHA ...ttt 33
®APHJIA AJTAXBEPIUEBA. HEKOTOPBIE CBEJJEHU S Ob UICTOPUU A3EPBAVIDKAHA B

TPYJIE XAJIU®OBI UBH XAUMATA AJIb-YCOYPU «KATAB AT-TAPHX5 ... 48

T'TOHEJIb TAT'H3AIE. APXUTEKTYPA VIIOPAAOYUBAHUA: MOAEPH, TOTAJINTAPU3M 1
JIOTUKA OTHNMYECKUX JEITIOPTALIMU (HA ITPUMEPE COBETCKHNX ITPAKTHK

COLAAJIBHOM MHIKEHEPHI) ........ooovvoivoieeiiosieeeis e 54
XA3AP HACHUBJIN. BJIMSIHUE HECTOPUAHCKOM IIEPKBU HA BHEIIHIOIO ITOJIMTUKY
XAHA XVYJTTATTY ettt b e b eh e a ettt s e e bt bt eae e s et e b saeebeeatennennens 62

UBPATYMM TI'YJMEB. XAJIUCHI O JOCTOMHCTBAX AXJIb AJIb-BEWTA, IIPUBEJIEHHBIE B
IMTPOU3BEJAEHUN JIUKAPYIIVIAXA 3AMAXIIAPHU “TA®CHUP AJIb-KAIIHIA®”, 1 UX

UCCIIEJOBAHIE T AHAJTIVIS ..ottt e e e s e s e s e s s eesseeeesaeen 71
MUKPAM ATACHEB. [IEPEJIAYA 3ATIATHOI'O 3AHT'E3YPA K APMSIHCKOI CCP U IIJIAHBI

HOBBIX TEPPUTOPUAJIbHBIX ITPUTS3AHUI IIPOTUB A3EPBAMJIKAHCKOM CCP (1920-1924)............... 89
MAPBSIM OPYJI)KJIY. [TPOBJIEMbI U BOITPOChI STHUYECKWX MEHBILIMHCTB B

COBPEMEHHOM MUPE ..o et ee e et e s e e e e e e et es e s e e eeeeeeeees s s e s s eeees s s s seseeeeeereseneseneeen 100
MYIIAPPA® TACAHOBA. [IAPCKUE TUTVJIbl B AHTUYHOM MUPE: HA IIPUMEPE

BBIPAKEHU « ALBANORUM REX5) YL «BASILEUS oot eeee s e eesese e eeeeeeeeeseseseseseseeeeens 107
HA3WJISI MAMEJOBA. Ob U3YUYEHIHN B COBPEMEHHOM A3EPBAMI)KAHCKOM

NCTOPHUOTPA®UU NCTOYHMKOB CPEJHEBEKOBOI MYCYJIBMAHCKOM KYJIBTVYPBI ..o 118
HA3WJIS COJITAHOBA. HAVYHBIE 3ACJIYTU CPEJJHEBEKOBBIX YUEHBIX IIIEMAXMH........cooveeeeen... 127
HAPI'M3 AXYHJIOBA, AWBIH AJIU3AJIE. OB OCOBEHHOCTSIX, CBSI3AHHBIX C

A3EPBAMIDKAHOM B BOPBBE XAJTTU®ATA C XAPUIIKATAMU ... 137

OPYJUK I'YJIMEB. IIPOCBETUTEJIbCKA S, UCTOPUOT'PAOUYECKAS U JUIITIOMATHYECKAS
JEATEJIbBHOCTD ABFACKYJIM ATA BAKUXAHOBA B UICTOPUU ASEPBAUJIDKAHA

(HA OCHOBE MATEPUAJIOB JIMUHOI'O APXIIBA) ......ciiiiiieieeiititerteeeeiteit ettt sttt st 146
PA®UK CAPAPOB. NICTOPUYECKAS 'EOT'PA®NS HIMPBAHA XIX-HAYAJIA XX BEKA:
U3MEHEHMUE TTOJIMTUKO-AJIMUHUCTPATUBHOM CTPYKTVYPDL.......ooiiiiiiiiiceeceeeeeee 156

IIABHAM PYCTAMOBA. COCTOSHUE CEJILCKOTI'O XO34UCTBA B MIPEBAHCKOU

[TPOBMHILIMU COT'JIACHO ITOJIPOBHOMY TAXPUPHOMY JIE®TEPY PEBAHCKHH

TIABA 1727 TOJLA .ottt e e et s e e e e e e e e eeee et ee e e et e eees s ee s eeseeseeeenae 177
IIOJIA MAMMA IOBA. BXOXJIEHUE A3EPBAV/UKAHA B UCTAMCKUI APEATT ..., 190
TAMMJLJIA KEPUMOBA-KO/I’KAEBA. I[TIEPBbII1 BCECOIO3HBIIM TIOPKOJIOI MYECKUIA

CBE3/1 1926 TOJIA B CUCTEME I'OCYIAPCTBEHHOM HAIIMOHAJIBHOM [TOJINTUKU:

SAMBICIIBI T PEATIMIBALIHIST .......oouiiiiiiiiiiiit ettt ettt st st e 197
TO®UK MYCTA®PA3ZAIE. OBbEJIMHUTEJIBHA ITIOJIMTUKA ®ATAJIN XAHA TYBUHCKOIO.............. 216
APOCJIAB MUINITYYK. TIOPKU-IHATO B UCTOPUU HEHTPAJIbBHOU AU N KUTAA ... 235

APXEOJIOI'YA n OTHOI'PA®UA
AJIMATA MAMEJJIN. O HEKOTOPBIX JIOKAJIbHBIX OCOBEHHOCTAX COLMOKYJIbTYPHBIX
M3MEHEHUWH B )KU3HN ASEPBANJPKAHCKOI'O HACEJIEHUA B COBETCKHUU U

[TOCTCOBETCKUI ITEPUO/IBI (ITO MATEPUAJIAM T'OPOJIA JAIIKECAH).......cooiiveeeeeeeeeeeeeeeeeeeeeeen 239
HAJ[KA® MYCEWUBJIA. APXEOJIOTMUYECKUE ITAMSITHUKUN ASEPBAUIKAHA U

BOTIPOC O JIPEBHIIX TIPAHIIAX ..ottt et e e e e s e s eeseeesseseeseseseseesseeeeseseseeseseseeseeesseseeesae 248
BEJIM BAXIIIAJIMEB, 3JIbMAP BAXIIAJIMEB. HOBBIE ®AKTBI, CBSI3AHHBIE

PACIIPOCTPAHEHUEM YBENUCKOM KYJIBTYPBI HA CEBEP ... eeeeeeeeeeees e eeseeenans 260



PHUJI0CODPUA u IIPABO
AP3Y AIIPA® TATKKUEBA. TPAHCOOPMAIMS HOHATHN TOCYIAPCTBA U .
CYBEPEHUTETA B ABEPBAUJIDKAHCKOU 1 BOCTOYHOMU ITOJINTUKO-ONJIOCODPCKOU

MBICTIHL XIX BEKA ... s s e 273

T'ABWJI I'YPBAHOB. JJUAJIEKTUYECKAS B3AUMOCBSI3b MEX]TY 3AKOHOJIATEJILCTBOM U

CYBEPEHIITETOM ..ottt ee e e see e s e s s sse s sse s s s s seeseseseees 281

JIEMJIU T'YJIMEBA. HOBBI DTAII HAYYHOI'O Y OBPA3OBATEJIBHOI'O [TPOT'PECCA

ABEPBATIIITKAHA ..ottt e e e e e e e ees e ees s seeneeens 286
HOJUTUYECKHE HAYKH

AWUTEKWH 3EMHAJIOBA. JOMIUHUPYIOLLA 51 POJIb ABEPBAMJIDKAHA B I'JIOBAJIBHOM

APXUTEKTYPE BE3BOITACHOC T ... e e s een s eeeeees 292

®APHJ] BAXPAMJIBL. BJIMSSHUE ATPECCUM POCCUM ITIPOTUB YKPAMHBI HA PABBUTHUE EC ............. 299

XYMEMPA MYCTA®AEBA. ITPOBJIEMbI JIEMOKPATUYECKOM TPAHC®OPMAILIMN HA

COBPEMEHHOM APEHE: OIIBIT Y TIEPCITEKTHBBL. ... 304

KAMWJIb MUPUEB. BIIVISIHUE TTOJIMTUKU CILIA HA BJINKHEM BOCTOKE HA

OBILECTBEHHO-TIOJINTUYECKUE ITPOLIECCHI B APABCKOM MHUPE ...........oooivoieeeeeeeeeeeeeeeeeeeese s 310

ET'AHA BAILIXBIEBA. ['MIPOPECYPCBI FO)KHOI'O KABKA3A KAK CTPATETMYECKOE

3HAYEHMUE 3EJTEHOM DHEPTETHIKH ...t 321

I'OCYJAPCTBEHHOE YIIPABJIEHUE
BAI'l® MAMEJOB. 5ODPEKTUBHOCTL TOCY JAPCTBEHHBIX YVCIIVIT C [TIO3ULTNI
MHOT'OMEPHOT'O VITPABIIEHHIS ......cooiiiiiiiiiii e e e 327

HNEJAT'OTHUKA
AMMUHA CA®AP3AJIE. NCIIOJIb30OBAHUE ITPOI'PAMM OBIINPHOI'O UYTEHWA JIJIA
PA3BUTHA ABTOHOMMNU N BET'JIOCTU UTEHUA Y YHAIIUXCS, U3YYAIOIINX

AHTJTIMACKUN S3BIK KAK MHOCTPAHHDIH. ... 336
BUBJINMOTEYHOE JAEJIO
CEBJIA KEPUMOBA. BU3HEC, BUBJIMOTEKA U UICKYCCTBEHHBIN MHTEJUJIEKT:
BO3MOXHOCTU U TTEPCITEKTHIBBL ..ottt sttt ettt e 343
IOBUJIEN
Jxa6u Baxpamos. CiiaBHbIE CTPaHUIIBI )KU3HH, TOCBSIICHHBIE HCCIIEIOBAHUIO UCTOPHH
AszepOaiimkana U MHpa: JOKTOpP NCTOPUUECKUX HayK, mpodeccop Mpana Canm KbI36I BarupoBa.........ccceeveeveeeeenenee. 350

MEKTYHAPOJHBIE CTAHJIAPTBI 1 PEKOMEHIALIMHA

Heidari et al. Sex and Gender Equity in Research: rationale for the SAGER
guidelines and recommended use / ABTopsl iepeBoga: Mpana I'ycetinoBa, Cabyxu ['axpaMaHOB..........ccccveerveereveennnen. 353



CONTENTS

LEAD ARTICLE
ISMAYIL HAJIYEV. PRESIDENT ILHAM ALIYEV AND THE RESTORATION OF
AZERBAIJAN’S TERRITORIAL INTEGRITY ...oooiiii e 11
HISTORY and ETNOLOGY
AIDA BAGIROVA. ON SOME ASPECTS OF IRAQ'S RECONSTRUCTION AFTER THE 2003 WAR.................. 22
ALLAHVERDI ALIMIRZAYEV. ON THE NEAR EAST PARALLELS OF ANCIENT
ETHNOTOPONYMS OF WESTERN AZERBAITAN ..ottt 33
FARIDA ALLAHVERDIYEVA. SOME INFORMATION ON THE HISTORY OF AZERBAIJAN
IN THE WORK “KITAB AT-TARIKH” BY KHALIFA IBN KHAYYAT AL-USFURI.......cccoeciniiiiiiiiiiiiciicee 48

GUNEL TAGIZADE. THE ARCHITECTURE OF ORDERING: MODERNITY, TOTALITARIANISM,
AND THE LOGIC OF ETHNIC DEPORTATIONS (BASED ON SOVIET PRACTICES OF SOCIAL

ENGINEERING) ..ottt ettt sttt et be bt bttt e et et e sa e eb e eaeean et et ebesaeebeeaeennennens 54
KHAZAR NASIBLI. THE IMPACT OF THE NESTORIAN CHURCH ON THE FOREIGN POLICY

OF HULAGU KHAN ...t et et s st st e et et e e eeae e et e et e e neean e e s e sanesanesaee 62
IBRAHIM GULIYEV. HADITHS NARRATED ABOUT THE VIRTUES OF AHL AL-BAYT IN

JARULLAH ZAMAKHSHARI’S WORK TAFSIR AL-KASHSHAF AND THEIR STUDY AND ANALYSIS........... 71

IKRAM AGASIYEV. THE ANNEXATION OF WESTERN ZANGEZUR TO THE
ARMENIAN SSR AND PLANS FOR NEW TERRITORIAL ENCROACHMENTS AGAINST

THE AZERBAIJAN SSR (1920-1924) ...ouiiiiiiieieeeee ettt s &9
MARYAM ORUJLU. THE ISSUE AND PROBLEMS OF ETHNIC MINORITIES IN THE

MODERN WORLD......cocoiiiiiiiiiiiiciecee ettt s sttt be s bt ea et e b sae b e s e ene et ennes 100
MUSHARRAF HASANOVA. ROYAL TITLES IN THE ANCIENT WORLD: THE CASE OF

“ALBANORUM REX” AND “BASILEUS” ... .ottt ettt s 107
NAZILA MAMEDOVA. ON THE STUDY OF THE SOURCES OF MEDIEVAL MUSLIM

CULTURE IN MODERN AZERBAIJANI HISTORIOGRAPHY .....c.oooiiiiiiiiii e 118
NAZILA SOLTANOVA. SCIENTIFIC MERITS OF MEDIEVAL SCIENTISTS OF SHEMAKHA ....................... 127
NARGIZ AKHUNDOVA, AYDIN ALIZADE. ON THE AZERBAIJAN-RELATED ASPECTS IN THE
CALIPHATES STRUGGLE AGAINST KHARIJITES ..ottt 137

ORUJ GULIYEYV. THE ENLIGHTENMENT, HISTORIOGRAPHICAL, AND DIPLOMATIC
ACTIVITIES OF ABBASGULU AGHA BAKIKHANOV IN THE HISTORY OF AZERBAIJAN

(BASED ON PERSONAL ARCHIVE MATERIALS) .....ociiiiiiiiiiiiieieicint et s 146
RAFIK SAFAROV. HISTORICAL GEOGRAPHY OF SHIRVAN IN THE 19TH — EARLY 20th

CENTURY: CHANGE OF THE POLITICAL AND ADMINISTRATIVE STRUCTURE .........ccccccccviiinininiiiinnen. 156
SHABNAM RUSTAMOVA. THE STATE OF AGRICULTURE IN THE ERIVAN PROVINCE

ACCORDING TO THE DETAILED TAHRIR REGISTER OF THE REVAN SANJAK OF 1727 ....ccccccivviniininnen. 177
SHOLA MAMMADOVA. THE INCLUSION OF AZERBAIJAN INTO THE ISLAMIC SPHERE ......................... 190
TAMILLA KARIMOVA-KOJAYEVA. THE FIRST ALL-UNION TURKOLOGICAL CONGRESS

OF 1926 IN THE SYSTEM OF STATE NATIONAL POLICY: DESIGNS AND REALIZATION.........cccccoveienne 197
TOFIG MUSTAFAZADEH. FATALI KHAN GUBINSKY"S UNIFICATION POLICY .....cccoeiiiiiiiinienicieiee 216
YAROSLAYV PYLYPCHUK. SHATOU TURKS IN THE HISTORY OF CENTRAL ASIA AND CHINA ............. 235

ARCHAEOLOGY and ETHNOGRAPHY
ALIAGHA MAMMADLI. ON SOME LOCAL FEATURES OF SOCIO-CULTURAL CHANGES
IN THE LIFE OF THE AZERBAIJANI POPULATION IN THE SOVIET AND POST-SOVIET PERIODS

(BASED ON MATERIALS FROM THE CITY OF DASHKESAN) .....cciiiiiiiiiiieiecieneeeeeeeereeeie e 239

NAJAF MUSEIBLI. ARCHAEOLOGICAL MONUMENTS OF AZERBAIJAN AND THE CASE OF

ANCIENT IRANIANS L.ttt ettt e a et et e e et e bt et eaneeasesaeesaee bt emseenneeaseeunesanenseenneen 248

VELI BAKHSHALIYEV, ELMAR BAKHSHALIYEV. NEW FACTS RELATED TO THE SPREAD

OF THE UBAID CULTURE TO THE NORTH .....cc.cooiiiiiiiiiieteteeeee ettt s st 260
PHILOSOPHY and LAW

ARZU ASHRAF HAJIYEVA. THE TRANSFORMATION OF THE CONCEPTS OF STATE
AND SOVEREIGNTY IN NINETEENTH-CENTURY AZERBAIJANI AND EASTERN

POLITICAL-PHILOSOPHICAL THOUGHT ......cciiiiiiiiiiiiieit ettt s e e 273
HABIL GURBANOYV. DIALECTIC RELATIONSHIP BETWEEN LEGISLATION AND

SOVEREIGNTY ...ttt ettt s sttt st st eb et et s b sbeebe e bt ese e s e saebesaeeneeueennennens 281
LEYLI QULIYEVA. A NEW STAGE OF SCIENTIFIC AND EDUCATIONAL PROGRESS

IN AZERBAIJAN ..ottt b e et e en e e 286



POLITICAL SCIENCES
AYTEKIN ZEYNALOVA. AZERBAIJAN’S DOMINANT ROLE IN THE GLOBAL SECURITY
ARCHITECTURE.......coiiiiiiii e et s et sa e
FARID BAHRAMLI. IMPACT OF RUSSIA’S AGGRESSION ON UKRAINE ON THE EU’S
DEVELOPMENT ..ottt b e s a ettt
HUMEYRA MUSTAFAYEVA. PROBLEMS OF DEMOCRATIC TRANSFORMATION IN THE
MODERN STAGE: EXPERIENCE AND PERSPECTIVES .......ccooiiiiiiiiiiiccc e
KAMIL MIRIYEV. THE IMPACT OF THE U.S. MIDDLE EAST POLICY ON SOCIO-POLITICAL
PROCESSES IN THE ARAB WORLD ..o
YEGANA BAKHSHIYEVA. HYDRORESOURCES OF THE SOUTH CAUCASUS AS A STRATEGIC
IMPORTANCE OF GREEN ENERGY ..ottt ettt sttt sttt sa e st nae e e

PUBLIC ADMINISTRATION
VAGIF MAMMADOYV. EFFECTIVENESS OF PUBLIC SERVICES FROM A MULTIDIMENSIONAL
GOVERNANCE PERSPECTIVE.......ooiiiiiiiiiiiii sttt s s

PEDAGOGY
AMINA SAFARZADE. USING EXTENSIVE READING PROGRAMS TO FOSTER AUTONOMY
AND READING FLUENCY IN EFL LEARNERS ..ottt e

LIBRARY SCIENCE
SEVDA KARIMOVA. BUSINESS, LIBRARY AND ARTIFICIAL INTELLIGENCE:

OPPORTUNITIES AND PROSPECTS.......ueutiiteitietettnietete ettt ettt ste st e saes e esseseneesesesesseseneesesenessesensesesesesaenesanas
JUBILEES

Jabi Bahramov. Honorable pages of life dedicated to the research of Azerbaijan and world history:

doctor of historical sciences, professor Irada Said gizi Baghirova............cccoeieiiieriiiiiiiciiiiecierc e

INTERNATIONAL STANDARDS AND RECOMMENDATIONS
Heidari et al. Sex and Gender Equity in Research: rationale for the SAGER
guidelines and recommended use / Translation authors: Irada Huseynova, Sabuhi Gahramanov..............c..cccoeevvevennn.

10



Social sciences, 2026, Ne1

UOT 372.881.111.1
https://doi.org/10.59849/2710-0820.2026.1.336

Amina Safarzade
PhD, Associate Professor
Azerbaijan University of Languages
amina.safarzade@adu.edu.az
Azerbaijan
ORCID: 0000-0003-3203-5112

USING EXTENSIVE READING PROGRAMS TO FOSTER AUTONOMY AND
READING FLUENCY IN EFL LEARNERS

Keywords: extensive reading, reading comprehension, reading fluency, learner autonomy,

language acquisition

Introduction

Reading is a fundamental skill in second
and foreign language learning, serving as a
primary vehicle for vocabulary acquisition,
grammar reinforcement, and overall language
development. In the context of English as a
Foreign Language (EFL), learners often en-
counter challenges such as limited exposure to
authentic texts, low motivation, and slow read-
ing fluency, which hinder their ability to en-
gage with language meaningfully (Nation,
2009, p. 50-51). Developing both reading flu-
ency and learner autonomy has become a cen-
tral concern in modern EFL pedagogy, as these
elements are closely linked to lifelong learning
and effective language acquisition (Ningsih,
2019, p. 355).

Extensive Reading (ER) programs have
emerged as a widely researched approach to
enhance reading skills while promoting learner
autonomy. Unlike intensive reading, which fo-
cuses on detailed comprehension and language
analysis, ER encourages learners to read large
quantities of material for general understand-
ing, fostering enjoyment and intrinsic motiva-
tion (Day & Bamford, 2002, p. 138). Studies
indicate that ER not only improves reading
speed and comprehension but also contributes
to vocabulary expansion and the development
of independent learning strategies (Renandya &
Jacobs, 2002, p. 298).

Autonomy in language learning refers to
the learner’s ability to take responsibility for
their learning process, including setting goals,
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selecting resources, and self-monitoring pro-
gress (Benson, 2013; Little, 1991). Integrating
ER into EFL classrooms provides a practical
pathway to cultivate such autonomy. When
learners choose texts aligned with their interests
and read at their own pace, they gain a sense of
control and motivation, which enhances both
engagement and achievement.

Despite extensive research on ER, chal-
lenges remain in effectively implementing ER
programs in diverse educational contexts. Fac-
tors such as limited library resources, varying
proficiency levels, and insufficient teacher
training can impact program success. There-
fore, this article aims to synthesize existing re-
search on ER, examining how well-structured
ER programs can foster both reading fluency
and learner autonomy in EFL settings. The dis-
cussion focuses on practical strategies for inte-
grating ER into curricula, the scientific evi-
dence supporting its benefits, and implications
for teaching practice.

Purpose of the study: This article seeks to
provide EFL practitioners with a comprehen-
sive overview of ER programs, highlighting
their potential to enhance reading fluency and
autonomy while offering practical recommen-
dations for implementation.

Research questions addressed in the article:

1. How do extensive reading programs
contribute to EFL learners’ reading fluency?

2. In what ways do ER programs foster
learner autonomy?
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3. What practical strategies can teachers
employ to integrate ER effectively in the class-
room?

Literature Review

Extensive Reading (ER) is widely recog-
nized as a pedagogical approach designed to
enhance language acquisition by exposing
learners to large quantities of comprehensible
input (Day & Bamford, 2002, p. 138). Unlike
intensive reading, which emphasizes close
analysis of texts and language structures, ER
encourages learners to read for general under-
standing, often selecting materials based on
personal interest and reading level (Nation,
2009, p. 49). ER programs aim to create a read-
ing-rich environment, fostering both motivation
and linguistic competence.

Research has consistently highlighted the
benefits of ER for vocabulary acquisition, read-
ing comprehension, and overall language de-
velopment. For instance, Robb and Susser
(1989, p. 248) compared ER with traditional
skills-based instruction in an EFL context and
found that learners participating in ER pro-
grams demonstrated greater improvement in
reading speed and comprehension, while also
reporting higher levels of enjoyment and en-
gagement. Extensive exposure to written texts
enables learners to internalize language patterns
naturally, supporting the development of im-
plicit linguistic knowledge.

Reading fluency encompasses not only the
ability to read accurately and quickly but also
the capacity to comprehend texts efficiently
(Grabe & Stoller, 2011, p. 11-12). ER has been
shown to facilitate fluency by providing repeat-
ed exposure to vocabulary and sentence struc-
tures in meaningful contexts. Studies indicate
that learners engaged in regular ER improve
reading rate and comprehension without explic-
it grammar instruction (Nation, 2009, p. 56).

Sustained ER contributes to significant
gains in reading speed and comprehension.
Learners who participate in daily reading ac-
tivities are more likely to develop automaticity
in word recognition, a critical component of
fluency. Moreover, the motivational aspects of
ER — such as choice of materials and enjoyment
of reading — have been linked to higher reading

engagement, which indirectly supports fluency
development (Thuy & Thuc, 2020, p. 44).

Learner autonomy, defined as the capacity
to take charge of one’s learning, is a key factor
in successful language acquisition. ER pro-
grams inherently support autonomy by allowing
learners to select texts according to their inter-
ests and reading level, set personal reading
goals, and monitor their progress. This self-
directed approach encourages reflective learn-
ing and fosters responsibility for one’s own
language development.

Numerous studies have explored the rela-
tionship between ER and autonomy. Learners
involved in ER programs reported greater con-
trol over their learning, choosing books that
aligned with personal interests and reading
comfort levels. Ningsih (2019, p. 358) argued
that autonomy cultivated through ER enhances
motivation, leading learners to engage in read-
ing activities beyond the classroom. ER thus
provides a dual benefit: improving linguistic
competence while strengthening learners’ ca-
pacity to manage their own learning process.

Despite its documented benefits, imple-
menting ER in EFL contexts presents several
challenges. Resource limitations, such as inad-
equate access to graded readers or large-scale
libraries, can hinder program effectiveness.
Learners’ proficiency levels may vary widely,
requiring careful scaffolding to ensure compre-
hension and sustained engagement. Additional-
ly, insufficient teacher training in ER method-
ologies may reduce program impact.

To address these challenges, researchers
recommend structured ER programs that in-
clude a variety of text genres, regular monitor-
ing of reading progress, and integration with
classroom activities to maintain motivation.
Teacher guidance remains important, not to
control reading choices, but to support learners
in selecting appropriate materials and tracking
development.

Existing literature provides strong evidence
that ER enhances reading fluency and learner
autonomy in EFL contexts. However, there re-
mains a need for comprehensive studies that
examine the integration of ER into diverse edu-
cational settings, including its long-term impact
on autonomous learning habits and reading pro-
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ficiency across proficiency levels. Moreover,
while studies frequently highlight the benefits
of ER, empirical evidence regarding the most
effective program design and teacher facilita-
tion strategies is still limited.

Designing and Implementing Extensive
Reading Programs in EFL Contexts

Effective Extensive Reading (ER) pro-
grams are grounded in several pedagogical
principles that promote both reading fluency
and learner autonomy (Day & Bamford, 2002,
p. 137-140; Renandya & Jacobs, 2002, p. 296-
298).

Learner-Centered Approach: ER empha-
sizes learner choice, allowing students to select
texts according to their interests, reading level,
and personal goals. Such autonomy increases
intrinsic motivation, encourages self-directed
engagement, and fosters responsibility for one’s
own learning (Ningsih, 2019, p. 355-356).

Volume and Variety of Reading: Exposure
to a wide range of texts, including graded read-
ers, short stories, and adapted literature, ensures
sufficient comprehensible input. This variety
supports vocabulary acquisition, reading speed,
and comprehension across different genres and
topics (Nation, 2009, p. 52; Robb & Susser,
1989, p. 248).

Consistency and Sustained Engagement:
Regular reading sessions, even of short dura-
tion, help learners develop fluency through re-
peated exposure to language structures. Pro-
grams that encourage daily or weekly reading
practice show stronger impacts on both speed
and comprehension than sporadic reading activ-
ities.

Integration with Classroom Activities:
While ER prioritizes independent reading, inte-
grating reflection activities, discussions, or
book reports enhances accountability and deep-
ens learning. These activities allow learners to
process content meaningfully, reinforcing com-
prehension and retention (Day & Bamford,
2002, p. 138).

Teacher as Facilitator: The role of the
teacher in ER programs is supportive rather
than directive. Teachers guide text selection,
monitor progress, and provide encouragement,
while respecting learner autonomy. This bal-
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ance ensures learners remain motivated without
feeling controlled.

Designing a structured ER program in-
volves clear, practical guidelines to maximize
effectiveness:

Text Selection: Learners should have ac-
cess to a range of appropriately leveled materi-
als. Graded readers, adapted novels, and cultur-
ally relevant texts help maintain comprehension
while avoiding frustration. Allowing learners to
choose topics of interest enhances motivation.

Scheduling Reading Sessions: A consistent
reading schedule, such as 20-30 minutes per
day or multiple sessions per week, fosters ha-
bitual reading and fluency development. Pro-
grams may set flexible targets (e.g., pages per
week) rather than rigid requirements.

Progress Tracking: Learners can maintain
reading logs or journals to record completed
texts, reading duration, and reflections. Peer
sharing or short presentations encourages ac-
countability and engagement (Day & Bamford,
2002, p. 139).

Support for Struggling Readers: Teachers
can provide scaffolding through reading circles,
paired reading, or guided discussions, ensuring
comprehension while preserving learner auton-
omy. Gradually reducing support fosters inde-
pendence.

The design elements of ER programs di-
rectly support the two main outcomes of inter-
est:

Autonomy: Learner choice, reflection ac-
tivities, and self-monitoring cultivate a sense of
ownership and responsibility for learning. Au-
tonomy enhances motivation and encourages
learners to continue reading beyond the class-
room (Ningsih, 2019, p. 358).

Reading Fluency: Sustained exposure to
meaningful, comprehensible texts improves
reading speed, accuracy, and comprehension.
Variety and volume of reading reinforce lexical
and structural knowledge, promoting automa-
ticity in reading (Grabe & Stoller, 2011, p. 11-
12; Waring, 2011, p. 3).

Existing studies provide practical examples
of ER implementation:

Weekly Reading Challenges: Learners se-
lect and complete at least one graded reader per
week, tracking progress in logs.
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Classroom Book Talks: Students share
summaries or reflections, stimulating discus-
sion and deeper comprehension.

Peer Review of Reading Journals: Encour-
ages collaboration and accountability while re-
specting individual choice.

These examples demonstrate how ER pro-
grams can be both flexible and structured, en-
suring learners develop fluency and autonomy
simultaneously.

Each component of the program design is
supported by empirical evidence:

Choice and autonomy — increase motiva-
tion and engagement (Ningsih, 2019, p. 356).

Volume and consistent practice — improve
fluency and comprehension (Day & Bamford,
2002, p. 138).

Integration with reflection or discussion —
reinforces learning and supports self-directed
strategies (Renandya & Jacobs, 2002, p. 297-
298).

Teacher facilitation — balances autonomy
with guidance to maintain progress (Ningsih,
2019, p. 358).

By following these principles, ER pro-
grams can be implemented effectively in EFL
contexts, providing learners with a practical
framework to enhance both reading fluency and
learner autonomy.

Results and Discussion

A synthesis of multiple studies shows that
ER consistently improves reading fluency
among EFL learners. Robb and Susser (1989, p.
248) found that learners engaged in ER pro-
grams developed faster reading speeds and
higher comprehension compared to learners in
traditional skills-based instruction. Sustained
exposure to extensive reading materials results
in significant gains in reading speed and accu-
racy.

Research also emphasizes the role of vo-
cabulary acquisition in fluency development.
Nation (2009, p. 56) highlights that ER pro-
vides repeated exposure to high-frequency vo-
cabulary in context, which supports automatici-
ty in word recognition — a key component of
fluency. Moreover, Day and Bamford (2002, p.
137) note that variety in text genres and topics

allows learners to encounter diverse syntactic
structures, further consolidating fluency.

While the positive impact of ER on fluency
is well-documented, challenges remain. Some
learners, particularly those at lower proficiency
levels, may experience comprehension difficul-
ties if texts are not carefully leveled. Moreover,
inconsistent reading schedules or lack of moti-
vation can reduce program effectiveness.
Therefore, teachers play a crucial role in scaf-
folding text selection, monitoring progress, and
providing encouragement.

ER programs inherently promote learner
autonomy by giving learners control over text
selection, reading pace, and reflection activities
(Ningsih, 2019, p. 355). Students who regularly
engage in ER report increased motivation, con-
fidence, and willingness to read outside the
classroom. ER fosters self-directed learning
behaviors, such as goal setting and self-
assessment, which are key indicators of auton-
omy.
Although ER supports autonomy, the liter-
ature suggests that autonomy develops gradual-
ly. Learners initially require guidance to select
suitable texts and structure their reading.
Teachers’ facilitation, rather than control, is
essential to maintain motivation and ensure
learners do not disengage due to difficulty or
boredom. Additionally, cultural factors may
influence learners’ willingness to exercise au-
tonomy, highlighting the need for contextual
adaptation of ER programs.

Many studies highlight the interconnected
benefits of ER: as learners read more extensive-
ly, their fluency improves, which in turn rein-
forces confidence and autonomy (Grabe &
Stoller, 2011, p. 11-12). Improved fluency re-
duces cognitive load during reading, allowing
learners to focus on meaning, self-reflection,
and strategy use — key aspects of autonomous
learning.

The literature suggests a positive feedback
loop: ER increases fluency — fluency enhances
confidence — confidence promotes autono-
mous reading — autonomy sustains engage-
ment with ER. However, ensuring that learners
remain engaged over time requires structured
support, periodic assessment, and integration
with classroom activities. Without such scaf-
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folding, some learners may plateau or lose mo-
tivation.

Challenges Identified in the Literature:

1. Limited access to graded readers or cul-
turally relevant texts.

2. Variability in learner proficiency, re-
quiring differentiated reading materials.

3. Maintaining consistent motivation and
reading habits.

4. Teacher preparedness to implement and
monitor ER programs effectively.

5. Pedagogical Implications:

6. Teachers should provide variety and
choice to maintain motivation.

7. Structured reflection (journals, discus-
sions) reinforces learning.

8. Programs should balance independence
and support to develop autonomy without re-
ducing engagement.

9. Regular monitoring and formative feed-
back enhance program effectiveness.

Based on the literature, the following prac-
tices emerge as most effective:

1. Provide wide-ranging, level-appropriate
reading materials.

2. Encourage learner choice and self-
directed reading.

3. Implement consistent reading schedules
with flexible targets.

4. Integrate reflection and discussion ac-
tivities to deepen comprehension.

5. Offer teacher facilitation, not control, to
maintain motivation and scaffold autonomy.

Conclusion

This article has synthesized existing re-
search on Extensive Reading (ER) programs
and their role in fostering reading fluency and
learner autonomy in EFL contexts. Evidence
from multiple studies consistently demonstrates
that ER provides learners with substantial op-
portunities for repeated exposure to meaning-
ful, comprehensible input, which in turn en-
hances reading speed, accuracy, and compre-
hension (Robb & Susser, 1989, p. 248; Waring,
2011, p. 3). At the same time, ER programs
promote autonomy by allowing learners to
make choices about texts, set personal goals,
and engage in self-directed reflection, fostering
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motivation and lifelong learning skills (Ning-
sih, 2019, p. 355-356).

The novelty of this work lies in its integra-
tion of fluency and autonomy perspectives
within a single framework of ER implementa-
tion. While prior studies often focus exclusively
on either linguistic outcomes or learner auton-
omy, this article demonstrates how ER simulta-
neously supports both dimensions. The synthe-
sis highlights the interconnected benefits of ER:
as learners’ reading fluency improves, their
confidence grows, which encourages autono-
mous learning behaviors and sustains engage-
ment with reading activities over time. This du-
al perspective provides a more comprehensive
understanding of ER’s pedagogical value in
EFL contexts.

The findings offer clear guidance for EFL
practitioners seeking to implement ER pro-
grams effectively. By emphasizing learner
choice, consistent reading schedules, reflective
activities, and teacher facilitation, educators can
design programs that foster both fluency and
autonomy. This approach is adaptable to di-
verse educational contexts, from large universi-
ty classes to smaller language institutes, and
can be implemented even when resources are
limited by prioritizing graded readers, digital
texts, or collaborative reading activities.

Final Recommendations:

1. Promote learner autonomy by offering
diverse and engaging reading materials and en-
couraging self-directed reflection.

2. Foster reading fluency through con-
sistent, sustained reading practice and exposure
to a variety of texts and genres.

3. Integrate ER with classroom activities,
such as discussions, journals, or peer presenta-
tions, to enhance accountability and compre-
hension.

4. Provide teacher facilitation, focusing on
guidance and motivation rather than controlling
text selection or reading pace.

5. Adapt programs to learner proficiency
levels, ensuring accessible and engaging mate-
rials for all learners.

In conclusion, ER programs represent a
powerful pedagogical tool in EFL education,
simultaneously promoting linguistic compe-
tence and learner independence. The integration
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of these two dimensions — fluency and autono-
my — creates a positive feedback loop that en-
hances both the effectiveness of reading pro-
grams and learners’ long-term engagement with
English. Future research could further explore
contextual adaptations of ER, examine longitu-
dinal impacts on fluency and autonomy, and
develop strategies to optimize ER for learners
with diverse needs.
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Xiilasa
omind Saforzadd

Ingilis dilini xarici dil kimi 6yranon talobalords miistaqilliyi vo oxu siiratini artirmaq iiciin
genis oxuma proqramlarindan istifadd

Bu moqgalods genis oxuma proqramlariin ingilis dilini xarici dil kimi dyronan talabslords oxu
stiratinin artirilmasinda vo dyronma miistaqilliyinin inkisafinda rolu arasdirilir. Movcud tadqiqatla-
rin sintezi asasinda gostarilir ki, genis oxuma tolobolors anlagilan matnlorlo tokrar qarsilasmaq im-
kani yaradir, bu da oxu siiratinin yiiksolmosine, matnin monimsaonilmosing vo s6z ehtiyatinin genis-
lonmasina sobob olur. Genis oxuma proqramlari hamginin tolobslorin maraqlaria uygun motn seg-
masing, $oxsi magsadlor miloyyonlosdirmasina vo reflektiv oxu foaliyyatlorine colb olunmasina so-
rait yaradaraq miistoqilliyi giiclondirir. Genis oxumanin ikili tosiri miisbot geribildirim dévrasi for-
malagdirir: oxu siiratinin artmasi tolobalorin 6ziinainamini méhkomlandirir, bu iss onlart miistaqil
sokildo oxu foaliyyatlorino daha ¢ox colb edir. Genis oxumanin totbiqi zamani resurslarin mohdud-
lugu, tolobalorin dil saviyyasinds forqgliliklor vo motivasiyanin qorunmasi kimi ¢atinliklor do nozor-
don kegirilir vo onlarin aradan qaldirilmas iiciin strategiyalar toqdim olunur. Miisllimlar {igiin prak-
tik tovsiyalora miixtslif oxu materiallarinin tagdim edilmasi, miintozom oxu grafikinin saxlanilmasi,
reflektiv foaliyyatlorin inteqrasiyasi va tolabalorin se¢imlorine miidaxile etmodon istigamat verilmo-
si daxildir. Magalo genis oxuma proqramlarinda siirat vo miistoqillik aspektlorinin birlogdirilmasinin
elmi yeniliyini niimayis etdirir vo onun ingilis dili todrisindo praktik chomiyyatini vurgulayir. Umu-
milikds, sintez genis oxuma proqramlarinin eyni vaxtda hom dil bacariqlarini inkisaf etdirmasini,
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hom do miistoqil dyronmoni dostoklomasini tomin edon kompleks ¢orgiva toqdim edir vo bu sahada
miuollimlor vo program tortibatgilari iigiin doyarli tohfalor verir.
Acar sozlar: genis oxuma, oxunu anlama, oxu siirati, oyronma miistaqilliyi, dil oyronilmasi

Pe3ome
Amuna Cadap3sane

Hcnoab30BaHue NporpaMm OOIIMPHOTO YTEHUS VIS PA3BUTHS ABTOHOMUM U 0erj10cTH
YTEHUS Y YYAIIMXCH, U3YYAIOIINX AHTVIHACKHUI SI3bIK KAK HHOCTPAHHbIH

B nanHoit craThe paccMaTpuBaeTCs pojib MPOrpaMM OOIIMPHOTO YTEHHUS B Pa3BUTUU OETIIOCTH
YTEHHUSI U1 aBTOHOMHUM YYaIIUXCS, M3YYAIOUIMX AHIJIMHCKUN SI3bIK KaK MHOCTpaHHbIA. Ha ocHoBe
CHHTE3a CYLIECTBYIOIINX HCCIEAOBAHUN MMOKA3aHO, YTO MPOTrpaMMbl OOIIMPHOTO YTEHHSI 0OecTeyun-
BA€T yYalllMMCsl TTIOBTOPHOE B3aUMOJICHCTBUE C JOCTYIHBIMU JUIsl TOHUMaHUsI TEKCTaMH, 4TO CIIO-
COOCTBYeT YJIYYIICHHUIO CKOPOCTH YTEHHs, MOHUMAaHUSA M PACUIMPEHUI0 cloBapHOTro 3amaca. [Ipo-
rpaMMbl OOIIMPHOTO YTEHHS TAKXKE PAa3BUBAIOT aBTOHOMMUIO, IMO3BOJISAS YUalIUMCSl BHIOUpATh TEK-
CTBI 110 UHTEPECaM, yCTaHABINBAThH JTUYHbIE [[EIM U YYaCTBOBATh B PE(IICKCUBHBIX MPAKTUKAX YTe-
HUs. J[BOWHOE BO3/CHCTBHE OOMIMPHOTO YTEHUS CO3MIAET IMOJIOKHUTEIHHYI0 OOpaTHYIO CBSI3b: IIO-
BBIIIIEHHE OETJIOCTH YTCHHs YBETMYMBACT YBEPECHHOCTh yUYalUXCs, YTO, B CBOIO OUYepe/ib, CTUMYJIU-
pyer camocrosTenbHoe uTteHne. OOCYKAal0TCs TPYIHOCTH BHEIPEHUSI OOIIMPHOTO YTCHHUS, BKIIO-
yasi OrpaHUYEHHOCTh PECYPCOB, Pa3JIM4Msl B YPOBHE BIIAJICHUS SI3bIKOM U MOJJIEP>KAHNE MOTHBALIUH,
a TaK)Ke CTpaTeruu MX mpeojosieHus. [IpakTuyeckue peKOMEHIAMH IS TPerojaBaTeieil BKII0-
YaroT MPeI0oCTaBlIeHNE Pa3HOOOPAa3HBIX MAaTEpUasIOB AJIsl YTCHHUS, PETYISIPHOE MJIaHUPOBAHUE 3aHS-
THUM, UHTETPALIUIO PEPIECKCUBHBIX YIPAXHEHUN M COMPOBOXKIACHUE yUAIIUXCs 0€3 OrpaHUYCHHS UX
BbIOOpa. CTaThsl IEMOHCTPUPYET HAYUHYIO HOBU3HY COYETAHUS ACTIEKTOB OETrJIOCTU YTEHUS U aBTO-
HOMHUHU U TIOJYEPKUBAET MPAKTUUECKYIO 3HAYMMOCTh OOIIMPHOTO YTCHUS I MPENoJaBaHUsl aH-
[JIMICKOTO s3bIKa KaK MHOCTPAHHOTO. B 11enoM, cuHTe3 nccneqoBaHui MpeaoCTaBisieT KOMILIEKC-
HYIO OCHOBY JJIsl IPOEKTHUPOBAHUSI MIPOTPAMM OOIIUPHOTO YTECHHS, OJJHOBPEMEHHO TMOJICPKUBAIO-
IIUX S36IKOBOE PA3BUTHE U CAMOCTOATEILHOE 00yUeHHUE.

Knrouesvie cnosa: obwupHnoe umenue, NOHUMAHUe NPOYUMAHHO20, Oe210CMb YmeHUs, aemo-
HOMUS Y4AUWUXCsl, 0811a0eHUe A3bIKOM
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