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Annotation. Metacognition — learners’
awareness and regulation of their cognitive
processes — has become a central construct in
contemporary second language acquisition
(SLA) due to its strong relationship with auto-
nomy, strategic learning, and academic achie-
vement. This article examines the role of meta-
cognition in SLA with a specific focus on uni-
versity English as a Foreign Language (EFL)
contexts. The paper synthesizes recent eviden-
ce on metacognitive knowledge (person, task,
and strategy knowledge) and metacognitive re-
gulation (planning, monitoring, and evalua-
tion), highlighting how these components sup-
port language development in reading, writing,
listening, speaking, and vocabulary acquisi-
tion.

The article also explores metacognition
as a core mechanism of self-regulated learning
and discusses how teachers can foster it
through explicit strategy instruction, reflective
practices, goal setting, and formative asses-
sment. Practical classroom tasks are provided
for pre-task, while-task, and post-task phases
to demonstrate how metacognitive instruction
can be systematically embedded into language
lessons.

The scientific novelty of the study lies in
its integrative framework connecting metacog-
nitive strategy training with self-regulated lear-
ning models and communicative methodology
in higher education. The practical significance
includes a structured approach to lesson design
and assessment that can improve learner inde-
pendence and long-term achievement.

7

The article concludes that metacognitive
development is not an optional skill but a me-
thodological priority in modern EFL pedago-

gy.

Keywords: metacognition, second lan-
guage acquisition, self-regulated learning, me-
tacognitive strategies, learner autonomy, stra-
tegy instruction, higher education.

Introduction: In the last decade, second
language acquisition research has increasingly
shifted from purely linguistic factors toward
learner-internal mechanisms that influence how
individuals manage learning processes. One of
the most influential constructs in this shift is
metacognition, broadly defined as the aware-
ness of one’s cognitive activity and the ability
to regulate it through purposeful strategies [1,
pp. 88-90]. Metacognition is no longer viewed
as a general psychological concept detached
from language pedagogy; rather, it is now con-
sidered a methodological cornerstone for deve-
loping independent and successful language
learners, especially in higher education con-
texts [2, p. 9; 3].

University EFL students are typically ex-
pected to demonstrate a high degree of auto-
nomy: they must plan their learning, set realis-
tic goals, monitor progress, identify weaknes-
ses, and evaluate outcomes. However, many
students enter university with limited experi-
ence in self-regulated learning and rely heavily
on teacher guidance. This gap results in poor
strategy use, low persistence, and superficial
engagement with language tasks, particularly
in academic reading, writing, and listening
comprehension.

The relevance of metacognition has in-
creased further due to the expansion of blen-
ded learning, flexible curricula, and outcome-
based education, which place responsibility on
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students to manage learning beyond the clas-
sroom [4; 5]. In this setting, metacognitive
competence becomes a critical factor determi-
ning whether students benefit from instruct-
tional opportunities or fail to sustain progress.
The purpose of this article is to examine
metacognition as a theoretical and practical
component of SLA and to demonstrate how
metacognitive instruction can be embedded in-
to university EFL methodology. The paper
synthesizes contemporary research and propo-
ses an integrative framework for classroom ap-
plication, with a special focus on pre-task,
while-task, and post-task strategy training.

Materials and methods. This article is
theoretical-analytical in nature and is based on
a systematic review of scientific literature. The
selection of sources was guided by the follo-
wing criteria:

1. relevance to metacognition in SLA and
EFL methodology;

2. empirical validity and publication in peer-
reviewed journals or reputable academic
publishers;

3. focus on higher education, strategy ins-
tructtion, and self-regulated learning.

The research method included compara-
tive analysis of theoretical frameworks, syn-
thesis of empirical findings, and pedagogical
modeling. The pedagogical modeling compo-
nent resulted in a set of classroom tasks and
methodological recommendations designed for
university EFL courses.

Main part. Metacognition is commonly
divided into two major components: metacog-
nitive knowledge and metacognitive regulation
[6]. Metacognitive knowledge includes lear-
ners’ beliefs and awareness about themselves
as language learners (person knowledge), about
task demands (task knowledge), and about
available strategies (strategy knowledge). Me-
tacognitive regulation refers to the processes
learners use to control learning, including
planning, monitoring, and evaluation [7, pp.
92-95].

In SLA, these components explain why
two learners with similar proficiency may de-
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monstrate drastically different outcomes. A
learner with strong metacognitive awareness
can identify weaknesses, choose appropriate
strategies, and adapt learning behaviors. Con-
versely, learners with limited metacognition
often engage in ineffective habits such as pas-
sive reading, translation-dependent listening,
or repetitive memorization without monitoring
progress [8].

Recent research confirms that metacog-
nitive strategy use correlates with language
achievement across skills and proficiency le-
vels, particularly in reading and listening com-
prehension. Importantly, metacognition is tea-
chable, and explicit instruction leads to mea-
surable improvement in learners’ performance
and confidence [9; 10].

Metacognitive regulation is the most
pedagogically actionable part of metacognition
because it can be directly embedded into les-
son design. Each regulatory component contri-
butes to language development:

Planning includes goal setting, predict-
ting task difficulty, selecting strategies, and al-
locating time. In language learning, planning
improves performance in speaking tasks, wri-
ting, and comprehension activities because
learners activate relevant knowledge and anti-
cipate linguistic demands.

Monitoring involves checking unders-
tandding during task performance. Monitoring
supports listening comprehension, reading in-
ference, and accuracy in speaking and writing.
Learners who monitor effectively are more li-
kely to notice gaps in vocabulary, grammar,
and pragmatic competence.

Evaluation refers to reflection after com-
pleting a task. Evaluation helps learners iden-
tify which strategies were effective, what er-
rors occurred, and what should be changed in
future tasks. Without evaluation, learners may
repeat inefficient strategies and fail to develop
autonomy [11].

Metacognition is closely connected to
self-regulated learning (SRL), a broader cons-
truct describing how learners actively control
cognition, motivation, behavior, and learning
environments [12]. In higher education, SRL is
essential because language learning is not limi-
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ted to classroom input; students must indepen-
dently practice skills, engage with academic
texts, and manage extensive exposure.

Modern SRL models highlight cyclical
phases: forethought (planning), performance
(monitoring), and self-reflection (evaluation).
This cycle corresponds directly to metacogni-
tive regulation [12]. Therefore, developing me-
tacognition can be seen as a methodological
pathway for fostering SRL in university EFL
contexts.

Empirical evidence suggests that SRL-
oriented instruction improves persistence, aca-
demic writing outcomes, and language strategy
use [13]. This finding is particularly relevant
for EFL students who experience anxiety, low
confidence, and limited opportunities for
authentic language use.

Metacognitive reading strategies include
previewing texts, setting reading goals, predic-
ting content, monitoring comprehension, and
summarizing. University students often strug-
gle with academic reading because they focus
on word-by-word translation rather than mea-
ning construction. Explicit metacognitive trai-
ning encourages learners to move toward glo-
bal comprehension and critical evaluation [14].

Listening comprehension is strongly in-
fluenced by metacognitive regulation because
learners must manage attention, handle unk-
nown vocabulary, and evaluate comprehension
in real time. Studies using the Metacognitive
Awareness Listening Questionnaire (MALQ)
confirm that learners with stronger planning
and monitoring perform better in listening
tasks [15].

In speaking, metacognition supports stra-
tegic planning (what to say and how), monito-
ring (detecting errors during speech), and eva-
luation (reflecting on fluency and accuracy
after performance). Metacognitive instruction
is particularly useful in task-based speaking
because students learn to plan content and ma-
nage communication breakdowns [16].

Writing is a skill where metacognition is
especially visible: effective writers plan struc-
ture, monitor coherence, and evaluate drafts.
Research indicates that metacognitive prompts
and reflective journals significantly improve
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academic writing quality and reduce depen-
dence on teacher correction [17].

Vocabulary development is often treated
as memorization, but metacognition trans-
forms it into strategic learning. Learners can
plan vocabulary goals, monitor retention, and
evaluate which strategies (spaced repetition,
contextual learning, word families) produce
the best results [6].

Metacognition should not be taught as an
isolated theory. It must be integrated into daily
instruction through a structured approach. The
most effective methods include:

Explicit strategy instruction: Teachers
explain strategies, model them, and allow gui-
ded practice.

Metacognitive prompts: Prompts such as
“What is your goal?”, “What strategy will you
use?”, and “How will you check your unders-
tanding?”’ encourage planning and monitoring.

Reflection and learning journals: Stu-
dents record strategy use, difficulties, and pro-
gress. Journals increase awareness and encou-
rage evaluation.

Goal setting and checklists: Goal setting
supports planning and increases responsibility.
Checklists can guide learners during tasks.

Formative assessment and feedback: Fe-
edback should focus not only on language er-
rors but also on learning behaviors and strate-
gy choices.

Below are methodological tasks suitable
for university EFL courses. They are designed
to build metacognition systematically.

Pre-Task Stage (Planning)
Task 1: Goal-Setting Micro-Plan (2
minutes)
Students write: My goal for this task is:
; The biggest difficulty might be:
; I will use this strategy:

Task 2: Strategy Prediction

Before reading/listening: What type of
text is this?; What vocabulary topics might
appear?; What is the probable communicative
purpose?

Task 3: Time Allocation
Students estimate: How many minutes
will I need?; Which part will be hardest?
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While-Task Stage (Monitoring)

Task 4: Comprehension Stop-Points

Teacher pauses after segments and
students answer: Do | understand the main
idea? (Yes/Partly/No); Which word/idea
confused me?

Task 5: Monitoring Checklist

Students tick: | ignored unknown words
and continued; | guessed meaning from
context; | checked if my guess makes sense

Task 6: Speaking Self-Repair Practice

During pair speaking: students must self-
correct 2 errors consciously; they mark when
and how they repaired

Post-Task Stage (Evaluation)

Task 7: Reflection Grid

Students complete: question — answer:
What strategy worked best?; What strategy
failed?; What will I change next time?

Task 8: Error Pattern Analysis

Students categorize mistakes: grammar;
vocabulary; pronunciation; coherence. Then
write 1-2 actions for each category.

Task 9: Metacognitive Peer Feedback

Peers do not correct language only. They
answer: Did the speaker have a plan?; Did they
monitor and repair?; Did they evaluate perfor-
mance?

The analysis confirms that metacogni-
tion is a key mechanism in SLA because it
enables learners to plan, monitor, and evaluate
language learning effectively. Metacognitive
regulation supports higher achievement across
all language skills and is strongly connected to
self-regulated learning. In university EFL con-
texts, metacognition is essential due to increa-
sed learner responsibility and the need for
autonomous study.

The scientific novelty of this work lies in
presenting an integrative methodological fra-
mework that connects: metacognitive know-
ledge and regulation, self-regulated learning
models, and practical lesson staging (pre-task,
while-task, post-task). Unlike many studies fo-
cusing on one skill (e.g., listening or reading),
this article demonstrates metacognitive appli-
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cation across language skills within a unified
instructional design.

The practical significance of the study
includes: a structured set of classroom tasks
for metacognitive strategy training; an ap-
proach for embedding metacognitive prompts
into regular lessons; guidance for formative as-
sessment focused on strategy use; improved
learner autonomy, motivation, and academic
performance.

Conclusion. Metacognition plays a deci-
sive role in second language acquisition be-
cause it transforms learners from passive re-
cipients of instruction into self-regulated, stra-
tegic, and autonomous language users. In hig-
her education EFL contexts, metacognitive
competence is particularly important due to
academic demands, reduced teacher control,
and the necessity of independent learning be-
yond the classroom. The article demonstrated
that metacognitive knowledge and regulation
influence all language skills and can be expli-
citly taught through structured strategy ins-
tructtion, reflection, and formative assessment.
The proposed tasks for pre-task, while-task,
and post-task stages provide a practical me-
thodological toolkit for university teachers. Ul-
timately, metacognitive development should
be treated as a methodological priority, sup-
porting sustainable language progress and aca-
demic success.
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Annotasiya. Metakognisiya — dyronan- nitiv talimin dil darslorino sistemli sokilds in-
larin 6z kognitiv proseslori barado molumatli-  teqrasiyasini niimayis etdirmok magsadils dars-
l1g1 vo hamin proseslari tonzimlomasi — ikinci  don avval, dors zamani vo darsdon sonra mar-
dilin manimsanilmasi (SLA) sahasindo muxta-  halslor iiglin praktik tapsiriq niimunalari tog-
riyyat, strateji dyronmo vo akademik nailiyyst-  dim olunur.
lorlo glicli slagasine gora miasir dévrde mar- Tadgigatin elmi yeniliyi metakoqnitiv
kozi anlayislardan birina ¢evrilmigdir. Magalo-  strategiya taliminin 6zunitonzimloyan Oyron-
do metakognisiyanin SLA-da rolu universitet mo modellori va ali tohsildo kommunikativ
soviyyasinds Ingilis dilinin xarici dil kimi metodologiya ilo inteqrasiyasmi tomin edon
todrisi (EFL) kontekstindo tohlil edilir. Tod- vahid konseptual g¢argivonin irali striilmasin-
gigat metakognitiv biliklorin (soxs, tapsiriq vo  dadir. Praktik ohomiyyati isa dors dizayni vo
strategiya biliklori) vo metakognitiv tonzimlo-  giymotlondirmo {igiin strukturlagdirilmis ya-
monin (planlasdirma, monitoring vo giymot- nasmanimn toklif olunmasi ilo &yronanlarin
londirma) son elmi naticalorini sistemlosdira-  mdastaqilliyini vo uzunmiiddatli akademik nai-
rok, bu komponentlarin oxu, yazi, dinlomo, da-  liyyatlorini artirmaq imkaninin yaradilmasinda
nisiq vo leksik ehtiyatin inkigafinda neco dos-  ifads olunur.
tok rolunu oynadigini gostarir. Mogalada belo noaticaya golinir ki, me-

Mogalodo metakognisiya Ozinutonzim- takoqgnitiv inkisaf miiasir EFL pedaqogikasin-
loyan @yronmoanin osas mexanizmi Kimi tog- da olave bacariq deyil, metodoloji prioritetdir.
dim olunur va miollimlarin onu agiq strategiya
tolimi, reflektiv faaliyyatlor, mogsadgoyma va
formativ giymatlondirma vasitasilo neca inki-
saf etdiro bilocoyi muzakiro edilir. Metakog-

Acar so0zlar: metakognisiya, ikinci dilin
manimsanilmasi, 6zunutonzimlayan 6yranmo,
metakognitiv strategiyalar, 6yranan muxtariy-
yati, strategiya talimi, ali tohsil.

POJIb METAKOI'HUIIMHU B OBJIAJIEHUH BTOPBIM A3BIKOM:
®OPMUPOBAHUE CAMOPETI'YJIUPYEMBIX OBYUAIOILIIUXCS B
YHUBEPCUTETCKOM KOHTEKCTE OBYYEHUS AHTJIMACKOMY SI3BIKY KAK
NHOCTPAHHOMY

a-p. pua. pui., nou. A.9. Cadapsane

Azepbatiodcanckuil yHusepcumem si361K08
amina.safarzade@sport.edu.az, orcid.org/0000-0003-3203-5112

AHHOTanUsl. METaKOTHHUIUS — OCO3HA- HOW B3aMMOCBSI3M C aBTOHOMHEH 00yJaronux-
HUEe 00yUYaIOIUMUCS COOCTBEHHBIX KOTHUTHUB-  Cs, CTpaTEerMuecKuM OOydeHHEeM M aKaJeMHu-
HBIX TPOIIECCOB U UX PETyJSIMA — CTajla eH- YeCKOW yCHEemHOCThIo. B crarbe paccmarpu-
TpaJIbHbIM TOHSATUEM B COBPEMEHHOH TEOPUM  BAETCs POJIb METAKOTHHUIIMU B MPOLECCE OBJIA-
OBJIAJICHUS BTOPBIM SI3BIKOM OJlarofiaps €€ Tec-  JIeHUS BTOPBIM SI3BIKOM C OCOOBIM aKIIEHTOM
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Ha YHHUBEPCUTETCKHI KOHTEKCT OOyueHHs aH-
TJIMACKOMY SI3bIKY Kak MHOCTpaHHOMY. O0600-
LIAIOTCS] COBPEMEHHBIE SMIIUPUUYECKUE JaHHbIE
0 METaKOTHUTHBHOM 3HAaHHMM (3HAHHUE O JIHY-
HOCTH, O 3aJjau€ U O CTPATErusix) U METaKo-
THUTUBHOW peryysuuu (IIaHupOBaHUE, MOHU-
TOPUHI U OLICHUBAHUE), IOTUEPKUBAETCS BKJIa
3TUX KOMIIOHEHTOB B PAa3BUTHE SA3BIKOBBIX Ha-
BBIKOB YTEHMsI, IIMCbMa, ayJUpOBaHUsS, I'OBO-
pEHUS U YCBOCHUS JIEKCUKH.

B pabore Takxe paccmaTpuBaeTcs MeTa-
KOTHULIMS KaK KIIIOYEBOW MEXaHU3M camope-
TYJIAPYEMOro 00y4eHUsl U aHAIM3UPYIOTCS TIe-
Jaroruyeckue crnocoosl e€ (opMUpOBaHUS TIO-
CPEICTBOM 3KCIUIMLIUTHOTO OOy4YEHUs CTpare-
rusiM, pe(IESKCUBHBIX TPAKTHK, IleJernoiara-
Husg U Qopmupyromero oreHuBanus. [Ipen-
CTaBJICHbI IIPAKTUYECKHE 3aJaHusl Ui 3TaIlloB
J10 BBINOJHEHUS 3aJaHusl, B MPOLIECCE BBINOJ-
HEHUS U 10CJE BBIIOJHEHUS, IEMOHCTPUPYIO-
M€ BO3MOXHOCTH CHCTEMHOM HHTErpanuu
METaKOTHUTHUBHOI'O KOMIIOHEHTa B CTPYKTYpPY
SI3bIKOBOT'O 3aHSTHSL.
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Hayunas HoBU3Ha HCClieJOBaHUS 3aKITIO-
yaercs B pa3pabOTKe MHTETPAaTUBHON MOJEINH,
o0BeIMHSIONICH 00ydYeHNEe METaKOTHUTHBHBIM
CTpaTerusiM ¢ TEOPHUSIMH CaMOPETYIUPYEMOTO
o0ydeHUss 1 KOMMYHUKATUBHONH METOJOJIOTH-
eil B cucteme Bhbicuiero oopasosanus. [Ipaktu-
YecKasi 3HAYMMOCTh COCTOUT B MPEJIONKECHUU
CTPYKTYPUPOBAHHOTO MOAX0/a K IMPOEKTUPO-
BAHMIO 3aHATUN U OIICHUBAHHWIO, HAINPABIICH-
HOTO Ha pa3BUTHE CaMOCTOSITEIbHOCTH 00yua-
IOIMUXCS M TIOBBIIEHUE WX JIOJTOCPOYHBIX
aKaJeMHYECKHUX Pe3yJIbTaToB.

B 3axiouernne 000OCHOBBIBAETCS IOJIO-
KEHHE O TOM, YTO pPa3BUTHE METaKOTHUTHUB-
HBIX YMEHUH MpeacTaBiseT co0oi He (akyb-
TaTUBHBIA KOMIIOHEHT, a METOIOJIOTMYECKHIT
MIPUOPUTET COBPEMEHHOM MeJaroruk mpemno-
JTAaBaHUsI AHTIUHCKOTO S3bIKA KaK HMHOCTPaH-
HOTO.

KarwueBble ciioBa: MemdaKocHUyus, 06-
aaoenue 6MOPBIM A3bIKOM, camopezyiupyemoe
06yquue, MemaKocHumuervle cmpamecuu, ae-
MOHOMUA 06yuai0u4uxc;z, 06ytteHue cmpame-
cUsiAM, evicuiee o6pa306aHue.



