AZIRBAYCAN RESPUBLIRASI
ELM V2 TaHSIL NAZIRLIYI

AZORBAYCAN RESPUBLIKASI ELM VO TOHSIL NAZIRLiYi
AZORBAYCAN MEMARLIQ VD INSAAT UNIVERSITETI

== I B
L S [—1
DCNOBIi DILLOR KAFEDRASI

Azarbayean Memarlig va Insaat Universitetinin
30 illik yubtleyina hasr olunmus

“INNOVATIV KOMMUNIKASIYA KONTEKSTIND® DILCILIK,
DDABIYYAT VO TODRIS METODIKAST” mévzusunda

BEYNOLXALQ ELMI-PRAKTIK KONFRANSIN MORUZO
VO BILDIRISLORININ MATERIALLARI

(6 Feveal 2026-c1 il)

BAKI-2026



AZORBAYCAN RESPUBLIKASI ELM VO TOHSIL
NAZIRLIYI AZORBAYCAN MEMARLIQ VO INSAAT
UNIVERSITETI

OCNOBI DILLOR KAFEDRASI

INNOVATIV KOMMUNIKASIYA
KONTEKSTINDO DILCILIK, ODOBIYYAT VO
TODRIS METODIKASI

AzMIU-nun 50 illik yubileyina hasr olunmus
BEYNOLXALQ ELMi-PRAKTIK
KONFRANSIN
MORUZO VO BIiLDIRISLORININ MATERIALLARI
(6 fevral — 2026-c1 i)

BAKI-2026



Elmi redaktor: ped.elm.doktoru, professor

Osmanzads Alimd Osman qiz1 Scientific Editor: Doctor of
Pedagogical Sciences, Professor Osmanzadeh Alima Osman
Hay4unblii peqakTop: JOKTOP Iel. HayK, mpodeccop
Ocmanzane Aiimma OcMaHOBHA

(e-mail: a.osmanzade@gmail.com)

Redaktor: filologiya iizra falsafo doktoru
Mustafayeva Layos 9bdiirahim qiz1
Editor: Doctor of Philosophy on Philology,
Mustafayeva Laya Abdurahim

Penaxrop: a. pusocopuu no ¢puio. H.
Mycragaea Jlass AOgyparum Kbi3bl
(e-mail: laya.mustafayeva@azmiu.edu.az)

Innovativ kommunikasiya kontekstinda dilgilik, adabiyyat

va Tadris metodikas1 adih AzMIiU-nun 50 illik yubileyina hosr
olunmus beynoslxalq elmi-praktik konfransin moruzs vo
bildirislorinin materiallar (6 fevral — 2026-ci il). — Baki: Nasriyyat
— Poligrafiya Markazi, 2026.- 586 s.

ISBN-13: 9789952864007

AzMIU, 2026


mailto:a.osmanzade@gmail.com

SCAFFOLDING TECHNIQUES FOR TEACHING
WRITING SKILLS IN THE EFL CLASSROOM

9.9. Soforzads, Ph.D, dosent
(ADU, Baki s, Azarbaycan)
amina.safarzade@adu.edu.az

Xiilasa: Ingilis dili xarici dil kimi 6yradilon sinifds yaz1
bacariqlarinin tadrisinds skaffoldinq metodlar

Yazi bacariglarinin inkisafi xarici dillorin dyronilmosinda
on ¢otin mosoalolorden biridir. Ingilis dilini xarici dil olaraq
Oyronon tolobolor tez-tez fikirlori ifado etmok, motnin struktu-
runu togkil etmok vo dil qaydalarina riayst etmokds ¢otinliklorlo
iizlogirlor. Belo voziyyotlordo skaffolding (tolimdo dostok)
yanagmasi xilisusilo shamiyyatli olur. Bu metod Lev Vygotskinin
Yaxmn Inkisaf Zonasi nozoriyyosino osaslanir. Skaffolding
tolobalora 0zlori bacarmadigi vozifalori yerino yetirmok iiciin
strukturlagdirilmis dostok toqdim etmayi vo bacariglar inkisaf
etdikco bu dostoyin todricon azaldilmasini nozords tutur.
Moqalads ingilis dili xarici dil kimi todris edilon siniflords yazi
bacariglarinin tadrisinds istifado olunan osas skaffolding
texnikalar1 togdim olunur: matn niimunslorinin modellosdiril-
mosi vo nlimayisi, istigamatlondirilmis praktika, birgs yazi islori
vo homyasid roy vermo, miollim torofindon konstruktiv
geribildirim. Xiisusi diqget Google Docs vo digor onlayn
platformalar kimi rogomsal vasitalorin istifadasina verilir ki, bu
da omokdasliq vo 6ziinii qiymotlondirmo imkanlarii genislon-
dirir. Miiallif vurgulayir ki, skaffoldingin totbiqi tolobolordos yazi
foaliyyotindo inam, tonqidi diisiinco vo miistoqillik formalas-
dirir. Mogqaloads skaffoldingin dors planlamasina, doastayin
tadricon azaldilmasina vo misllimlorin pesokar hazirligina dair
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praktik tovsiyolor verilmigdir. Bundan olave, miixtolif dil
soviyyelori ti¢lin kontekst yoniimlii skaffolding modellorinin
inkisaf etdirilmosi vo rogomsal texnologiyalarin yazi dyronmo
prosesing inteqrasiyasi perspektivlori miizakirs olunur.

Annomayua: Metoapl ck3pdoaanHra npu o0y4eHuu
HABbIKAM MNHCbMAa B KJjacce AHIVIMHCKOIO SI3bIKa KakK
HHOCTPAHHOI'O

Pa3BuTHe HaBBIKOB MKChMa SIBIISIETCS OJIHOM M3 HauboJjee
CJIOKHBIX 33]1a4 B 00y4YE€HUH NHOCTPAHHBIM si3bIKaM. CTYEHTHI,
M3y4yarolllie AaHIJIMHACKMM KaK WHOCTPAaHHBIA SA3BIK, 4YacTO
CTAJIKUBAIOTCS C TPYAHOCTAMHU TpH (HOPMYIHpPOBAHUH HJEH,
OpraHM3alMi TEeKCTa U  COOJIOJEHUM  SI3BIKOBBIX HOPM
OJTHOBPEMEHHO. B Takux ycrnoBHsX OCOOEHHO aKTyalbHBIMH
CTaHOBATCA METOJbl MEJarornyeckoil MoANEpKKU, OAHOM M3
KOTOPBIX sABIsAETCS CKI(D(OIAUHT — MOAXO0JI, OCHOBAHHBINA Ha
KOHIIeTINK 30HBI Ommkaiimero pazsutus JI. C. Beirorckoro.
Cxaddonauar mnpeanonaraer MpeJOCTaBICHUE —YYaLTUMCS
CTPYKTYpUPOBAHHOI TIOMOIIM IpH BBINOJIHEHUU 3aJaHUM,
KOTOpblE OHM HE MOTYT BBIIOJHUTH CaMOCTOATEIbHO, C
MOCTETIEHHBIM CHITHEM TMOJJICPKKU MO Mepe (HOopMHpOBaAHUS
HaBbIKOB. B craThe paccMaTpuBarOTCd OCHOBHBIE TEXHHMKH
cka(onauHra, MpuMeHsieMble Ipyu 00y4YeHUH MHCbMY: MoOJe-
JUPOBAaHUE U JEMOHCTpaIMs 00pa3I0B TEKCTOB, HAIIPaBJICHHAS
IIPaKTHKA C MOJCKa3KaMH, COBMECTHOE HAaIlMCaHUE U B3aUMHOE
peleH3upOoBaHNe, a TaKKe KOHCTPYKTHBHasi OoOpaTHasi CBS3b
yuutens. Ocoboe BHUMaHHME YAEICHO MCIOJIb30BAHUIO
M (POBBIX HHCTPYMEHTOB, Takux Kak Google Docs u oHiaiiH-
m1aTGopMbl, KOTOpbIE MO3BOJISIOT PACIIUPHUTh BO3MOMXHOCTHU
COBMECTHOTO OOYYEHHUS M CaMOKOHTPOJsS. ABTOp MOTYEPKH-
BaeT, 4TO MpuMeHeHue ckadoauara crnocoocTByeT hopmMupo-
BaHUIO Y CTYJEHTOB YBEPEHHOCTH, KPUTUYECKOTO MBIIIJIEHUS U
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ABTOHOMHUHM B NUCBMEHHOM JAesTesNbHOCTU. B cratbe 00Cyxk-
JAar0TCA MPAKTHYCCKUEC PEKOMCHAAIMH 110 BHCAPCHUIO CKB(l)-
¢donauHTa B 00pa30BaTENbHBIA MPOIECC, BKIOYAs TUIAHUPO-
BAaHUE YPOKOB, ITOCTCIICHHOC CHATHUEC MOAACPIKKHU U ITOATOTOBKY
npenojasareneil. Kpome toro, paccMarpuBaroTCs NEPCHEKTUBbI
JTANbHEHIINX HMCCIICIOBAaHWM, CBS3aHHBIE C Ppa3paboTKOH
KOHTEKCTHO-OPMEHTUPOBAHHBIX Mozesei ckaddonaunra s
Pa3HbIX ypOBHCﬁ BJIAACHHUSA A3BIKOM U I/IHTeraHHeﬁ I_[I/I(I)pOBLIX
TEXHOJIOTHH B IIpoliecc 00y4eHUS TUChMY.

Keywords: writing skills, EFL teaching, sociocultural
theory, learner autonomy, methodology

Agar sozlar: yazi bacariqlari, ingilis dilinin xarici dil kimi
todrisi,  sosio-moadoni  nozariyys, toloba  miistoqilliyi,
metodologiya

Knroueevie cnosea: HaBBIKH Im1ucbMa, IMpenogaBaHnue
AQHIIMMCKOTO KaK MHOCTPAHHOIO, COLMOKYJIbTYpHas TEOpus,
ABTOHOMMUA 06yqafomeroc;1, METOAOJIOTHA

1. Introduction

Writing in a foreign language is a cognitively demanding
process that integrates linguistic, cognitive, and social dimen-
sions. EFL learners must simultaneously manage vocabulary,
grammar, text organization, and communicative intent, which
often leads to frustration and low achievement levels.
Consequently, effective instructional support is vital. One
pedagogical approach that addresses these challenges is
scaffolding — a concept derived from Lev Vygotsky’s (1978, p.
90) theory of the Zone of Proximal Development (ZPD). In the
context of teaching writing, scaffolding enables learners to
perform tasks they could not accomplish independently through
structured teacher guidance and gradual withdrawal of support.
This paper examines how scaffolding techniques can be
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effectively employed to teach writing skills in EFL classrooms.
It outlines the theoretical basis of scaffolding, reviews recent
research, and provides practical  recommendations for
Integrating scaffolding into writing instruction.

2. Literature Review

The concept of scaffolding was first introduced by Wood,
Bruner, and Ross (1976, p. 90), who defined it as the process by
which an expert helps a learner solve a problem beyond their
current ability. Later, Vygotsky’s (1978, p. 90) ZPD theory
became the primary theoretical underpinning of scaffolding in
education. Within EFL writing instruction, scaffolding has
evolved into a dynamic process of support involving teachers,
peers, and technological tools.

Researchers such as Hyland (2003, pp. 10-13) and
Hammond (2001, p. 107) emphasize that writing development
in EFL contexts is best achieved through a process-oriented
approach supported by scaffolding. This involves moving
learners through stages of pre-writing, drafting, revising, and
editing, with decreasing teacher involvement over time. Lantolf
and Thorne (2007, p. 209) also highlight the collaborative
dimension of scaffolding, noting that social interaction and peer
feedback foster deeper cognitive engagement.

Empirical studies (Hassen, Adugna & Bogale, 2023, p.
289) have demonstrated that scaffolding techniques — such as
teacher modeling of text structures, guided writing tasks, and
interactive feedback — enhance learners’ confidence and wri-
ting quality. In addition, digital tools such as Google Docs and
Padlet have expanded the possibilities for online collaborative
scaffolding (Kitjaroonchai & Phutikettrkit, 2022, pp. 2044-
2045), supporting real-time feedback and learner reflection.
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3. Discussion: Scaffolding Techniques in Teaching Writing
Scaffolding techniques can be applied at different stages
of the writing process. The following strategies have proven
particularly effective in EFL classrooms:
3.1. Modeling and Demonstration
Teacher modeling provides learners with clear examples
of effective writing. By analyzing sample texts, students observe
how writers organize ideas, use cohesive devices, and structure
arguments. This explicit instruction helps internalize writing
conventions and genre-specific features. For instance, teachers
may demonstrate how to construct a persuasive essay by jointly
composing an introductory paragraph with students.
3.2. Guided Practice
During guided writing, teachers offer structured tasks with
partial support, encouraging students to apply learned techni-
ques. Sentence starters, graphic organizers, and guiding ques-
tions can scaffold students’ thought processes. As confidence
increases, these supports are gradually removed, fostering
independence.
3.3. Collaborative Writing and Peer Feedback
Collaborative writing activities allow students to negotiate
meaning and co-construct texts, thus enhancing linguistic
accuracy and coherence. Peer feedback sessions encourage
learners to critically assess each other’s drafts, leading to greater
awareness of audience and purpose. According to Storch (2013,
pp. 37-39), collaborative writing fosters mutual scaffolding,
where learners support each other’s language development.
3.4. Teacher Feedback and Revision Cycles
Constructive feedback is a central element of scaffolding.
Teachers provide targeted comments focusing first on content
and organization, then gradually shifting to grammar and style.
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Multiple drafting cycles with feedback encourage learners to
view writing as a process rather than a product. Such iterative
scaffolding aligns with Hyland’s (2003, pp. 10-13) process-
oriented model.

3.5. Technological Scaffolding

Digital tools can supplement traditional scaffolding.
Platforms like Google Docs, Grammarly, and online discussion
forums provide ongoing support and collaborative opportunities.
These tools promote self-monitoring, immediate feedback, and
learner autonomy — key goals of scaffolding in modern EFL
contexts.

4. Pedagogical Implications

Implementing scaffolding in writing instruction requires
teachers to adopt a flexible and responsive teaching approach.
First, lesson design should consider learners’ current proficiency
levels to determine appropriate scaffolding intensity. Second,
teachers must gradually release responsibility to learners,
fostering autonomy. Third, professional development programs
should train teachers to use scaffolding purposefully, integrating
formative assessment and reflective practice.

Furthermore, institutional curricula should encourage
writing programs that incorporate process-based and collabo-
rative elements, aligning assessment criteria with developmental
progress rather than final output alone.

5. Conclusion

Scaffolding is a powerful pedagogical framework for
enhancing EFL learners’ writing competence. By providing
structured, interactive, and gradually withdrawn support, teac-
hers can help students progress from guided imitation to inde-
pendent expression. The integration of modeling, guided prac-
tice, collaboration, and technology-based feedback transforms
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writing instruction into a learner-centered and cognitively
engaging process. Future research should focus on developing
context-specific scaffolding models for diverse proficiency
levels and exploring digital scaffolding tools that promote self-
regulated learning.
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